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1

INTRODUCTION

Curriculum in language teaching refers to the design and implementation of language courses as well 

as to the nature of the teaching and learning that occurs as curricula are implemented. All language 

teachers are involved in curriculum, although the nature of their engagement depends on their 

teaching context. Sometimes teachers teach to a prescribed curriculum framework established by 

their ministry of education or school, and they may have little leeway in terms of how they interpret 

and apply the curriculum. In other contexts, teachers may be more actively involved in curriculum 

development for their own classes and institutions. In both situations, however, teachers are generally 

required to make decisions about their learners’ needs and how best to organize and teach a course 

in order to achieve successful learning outcomes. They have to make decisions about methods of 

teaching and assessment as well as prepare and select learning resources, including both textbooks 

and digital resources. Language teaching thus encompasses a great deal more than simply teaching 

SHUN\HNL�� (U� \UKLYZ[HUKPUN� VM� [OL� WYPUJPWSLZ�� WYHJ[PJLZ�� HUK� WYVJLK\YLZ� PU]VS]LK� PU� [OL� KPќLYLU[�
stages of curriculum development and implementation is therefore an important aspect of the 

knowledge base of language teachers. Curriculum development is an essentially practical activity, 

since it seeks to improve the quality of language teaching through the use of procedures that can be 

used in the planning, design, development, and implementation of curriculum innovations. Curriculum 

is also concerned with the processes that occur when teachers and learners engage with learning in 

the classroom. This book provides examples of how some of these issues have been addressed by 

WYHJ[P[PVULYZ�PU�KPќLYLU[�WHY[Z�VM�[OL�^VYSK��

When we review the history of language teaching, one is struck by the fact that the nature of 

language teaching has often been viewed from a very narrow perspective. This is evident from the 

fascination with teaching methods that has characterized development in language teaching over 

the last 100 years. Methods have often been regarded as the most important factor in determining 

the success of a language program, and advances in language teaching have sometimes been seen 

as being dependent on the adoption of the latest method or approach, whether this be text-based 

teaching, task-based teaching, or CLIL (Content and Language Integrated Learning). A perspective 

often missing from the method-based view of teaching is that of how methods interact with other 

factors in the teaching-learning process. What is the context for the introduction of new methods or 

H�UL^�J\YYPJ\S\T&�3HUN\HNL�[LHJOPUN�VJJ\YZ�PU�]LY`�KPќLYLU[�RPUKZ�VM�ZP[\H[PVUZ��HUK�[OLZL�PTWHJ[�
SHUN\HNL�WYVNYHTZ�PU�KPќLYLU[�^H`Z��>OV�HYL�[OL� SLHYULYZ�HUK�[OL�[LHJOLYZ&�@V\UN�SLHYULYZ�OH]L�
]LY`�KPќLYLU[�ULLKZ�MYVT�HK\S[Z��HUK�[LHJOLYZ��[VV��KPќLY�NYLH[S`� PU�[LYTZ�VM�RUV^SLKNL��ZRPSSZ��HUK�
beliefs. What expectations do they have for the program? What learning and teaching styles do they 

IYPUN�[V�[OL�WYVNYHT&�(UK�SLHYULYZ�Z[\K`�ZLJVUK�SHUN\HNLZ�MVY�KPќLYLU[�RPUKZ�VM�W\YWVZLZ!�MVY�ZVTL�
it may be a luxury, while for others it may be a necessity. What goals does the program have, and 

how are these goals expressed? In what settings will teaching take place? Out-of-class learning may 

be more important for some learners than classroom-based learning. The organizational structure in 

place to support and maintain good teaching varies considerably from one school to another as do 

the resources that are available to support teaching and learning. What is the role of textbooks and 

other resources such as technology? And what measures will be used to determine the success of 

the program? 

���������������������
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Choice of teaching approach or method cannot therefore be made unless a great deal is known about 
[OL�JVU[L_[�MVY�[OL�SHUN\HNL�WYVNYHT�HUK�[OL�PU[LYHJ[PVUZ�IL[^LLU�[OL�KPќLYLU[�LSLTLU[Z�PU]VS]LK��0[�
is this perspective that characterizes a curriculum-based approach to language teaching.

This book seeks to describe and examine the processes of curriculum development and 
implementation in language teaching in order to acquaint language teachers and teachers-in-training 
with the fundamental issues and practices involved in language curriculum. It provides examples 
VM� [OLZL� PZZ\LZ� HUK� WYVJLK\YLZ� HUK� OPNOSPNO[Z� [OVZL� [OH[� JHU� OH]L� H� ZPNUPÄJHU[� PTWHJ[� VU� [OL�
LќLJ[P]LULZZ�VM� HU� PUUV]H[PVU� PU� J\YYPJ\S\T��;OL�IVVR�VќLYZ� [^V�WLYZWLJ[P]LZ�VU�J\YYPJ\S\T��;OL�
ÄYZ[�YLÅLJ[Z�[OL�[YHKP[PVUHS�HWWYVHJO�[OH[�JVUZPKLYZ�HU�LќLJ[P]L�J\YYPJ\S\T�HZ�VUL�YLZ\S[PUN�MYVT�[OL�
systematic procedures of needs analysis, planning goals and outcomes, syllabus design, course 
planning, selection of teaching methods and materials, and evaluation. This is referred to as a 
product-focused curriculum perspective. The second perspective presented in this book considers 
curriculum from the standpoint of classroom processes. While this is a less prominent approach 
to understanding the nature of curriculum, it complements the product-focused perspective by 
describing how curriculum arises from the processes of teaching and learning that teachers create 
in the classroom.

Changes in the second edition
A number of changes have been made in preparing the second edition of the book. New chapters have 
been written and new material included in a number of chapters to address the process perspective 
YLMLYYLK�[V�HIV]L��*OHW[LYZ���HUK� �HYL�UL^�[V�[OPZ�LKP[PVU��:VTL�TH[LYPHS�MYVT�[OL�ÄYZ[�LKP[PVU�[OH[�PZ�
UV^�SLZZ�YLSL]HU[�OHZ�ILLU�YLTV]LK��4VYLV]LY��HSS�JOHW[LYZ�OH]L�ILLU�YL]PZLK�HUK�\WKH[LK�[V�YLÅLJ[�
contemporary issues in curriculum development. An important addition to this edition is the inclusion 
of case studies from practitioners at the end of each chapter. These enable readers to see how the 
PZZ\LZ�KPZJ\ZZLK�[OYV\NOV\[�[OL�IVVR�HYL�HKKYLZZLK�I`�WYHJ[P[PVULYZ��9LÅLJ[P]L�X\LZ[PVUZ�HYL�HSZV�
included within chapters to help clarify or exemplify topics that are discussed, and new discussion 
questions have been added at the end of each chapter. 

3PRL�[OL�ÄYZ[�LKP[PVU�VM�Curriculum Development in Language Teaching, this book examines key stages 
and procedures in curriculum development, including needs analysis, syllabus design, planning goals 
and outcomes, course planning, materials development, and evaluation. It also seeks to provide an 
“insider” understanding of curriculum through exploring the processes teachers draw on in engaging 
with the curriculum. The book is intended for use in in-service courses and workshops and as a 
sourcebook for teachers, program administrators, and other language-teaching professionals. I hope 
that this revised edition will continue to provide teachers and teachers-in-training with a useful guide 
to the issues and practices involved in developing second language programs.

3

1 THE NATURE OF CURRICULUM

CHAPTER OVERVIEW
This chapter examines the following aspects of approaches to curriculum:

� 0U[LYUHS�HUK�L_[LYUHS�PUÅ\LUJLZ�
on curriculum

� ;OL�UH[\YL�VM�J\YYPJ\S\T
– A national or state curriculum
– An institutional curriculum
– A general curriculum

� *\YYPJ\S\T�HUK�[OL�[LHJOLY
– The teacher’s curriculum or 

course outline
¶ ;OL�LUHJ[LK�J\YYPJ\S\T
– The emergent curriculum

� *\YYPJ\S\T�HZ�WYVK\J[�HUK�WYVJLZZ

&DVH�VWXG\���+L]LSVWPUN�H�JV\YZL�PU�JYLH[P]L�UVU�ÄJ[PVU�Dino Mahoney

&DVH�VWXG\���(U�PUZ[P[\[PVUHS�J\YYPJ\S\T�MVY�H�WYL�ZLY]PJL�,UNSPZO�[LHJOLY�LK\JH[PVU�WYVNYHT�
Christian Rudianto

Introduction
;OL�UH[\YL�VM�[OL�^VYSK�HUK�[OL�YVSL�VM�,UNSPZO�^P[OPU�P[�OH]L�JOHUNLK�Z\IZ[HU[PHSS`�PU�YLJLU[�`LHYZ�HZ�H�
JVUZLX\LUJL�VM�NSVIHSPaH[PVU�HUK�[OL�ZWYLHK�VM�,UNSPZO�HZ�HU�PU[LYUH[PVUHS�SHUN\HNL��:PUJL�[OL�� ��Z�
HUK�[OL�HK]LU[�VM�[OL�>VYSK�>PKL�>LI��,UNSPZO�OHZ�ILJVTL�UV[�VUS`�[OL�SHUN\HNL�VM� PU[LYUH[PVUHS�
JVTT\UPJH[PVU��JVTTLYJL��[YHKL��[YH]LS��TLKPH��HUK�WVW�J\S[\YL�I\[�HSZV�H�TLKP\T�VM�PUZ[Y\J[PVU�MVY�
ZVTL�VY�HSS�Z\IQLJ[Z�PU�ZJOVVSZ��JVSSLNLZ��HUK�\UP]LYZP[PLZ��;OL�YVSL�VM�,UNSPZO�HZ�[OL�^VYSK»Z�KL�MHJ[V�
ZLJVUK� SHUN\HNL�TLHUZ� [OH[� LќLJ[P]L� WYVNYHTZ� MVY� [OL� [LHJOPUN� VM� ,UNSPZO� HYL� PUJYLHZPUNS`� ZLLU�
HZ�LZZLU[PHS� [V�UH[PVUHS�KL]LSVWTLU[� PU�THU`�JV\U[YPLZ��4HZ[LY`�VM�,UNSPZO�I`�H[� SLHZ[�H�ZPNUPÄJHU[�
ZLNTLU[�VM�[OL�WVW\SH[PVU�PZ�HSZV�PUJYLHZPUNS`�]PL^LK�HZ�[OL�RL`�[V�WYVNYLZZ�PU�LK\JH[PVU��I\ZPULZZ��
PUK\Z[Y �̀� [YHKL� HUK� JVTTLYJL�� HUK� [V� TLTILYZOPW� VM� [OL� PU[LYUH[PVUHS� JVTT\UP[ �̀� ;OL� NYV^PUN�
KLTHUK�MVY�WYVÄJPLUJ`�PU�,UNSPZO�PU�KPќLYLU[�ZWOLYLZ�VM�SPML�OHZ�IYV\NO[�^P[O�P[�[OL�KLTHUK�I`�UH[PVUHS�
LK\JH[PVUHS� H\[OVYP[PLZ� MVY� UL^� SHUN\HNL�[LHJOPUN� WVSPJPLZ�� MVY� [OL� KL]LSVWTLU[� VM� Z[HUKHYKZ� MVY�
,UNSPZO�[LHJOPUN�HUK�[LHJOLY�WYLWHYH[PVU�� MVY�UL^�HWWYVHJOLZ�[V�J\YYPJ\S\T�KLZPNU��[LHJOPUN��HUK�
HZZLZZTLU[��HUK�MVY�NYLH[LY�JLU[YHS�JVU[YVS�V]LY�[LHJOPUN�HUK�[LHJOLY�LK\JH[PVU��;OPZ�IVVR�ZLLRZ�[V�
L_HTPUL�[OL�UH[\YL�HUK�YVSL�VM�[OL�SHUN\HNL�J\YYPJ\S\T�HZ�H�YLZWVUZL�[V�[OLZL�PZZ\LZ��0[�HKKYLZZLZ�
J\YYPJ\S\T�IV[O�HZ�H�MYHTL^VYR�KL]LSVWLK�[V�N\PKL�HUK�TVUP[VY�[LHJOPUN�HUK�HZ� P[� PZ�JYLH[LK�HUK�
LUHJ[LK�I`�[OL�[LHJOLY�[OYV\NO�[OL�WYVJLZZLZ�VM�[LHJOPUN�HUK�SLHYUPUN�^P[OPU�[OL�JSHZZYVVT�

1.1 Internal and external in!uences on curriculum
0M� ^L� JVUZPKLY� [OL� YLZWVUZL� VM� [OL� SHUN\HNL�[LHJOPUN� WYVMLZZPVU� [V� [OL� JOHSSLUNLZ� MHJLK� I`�
J\YYPJ\S\T�WSHUULYZ��^L�ÄUK�[^V�ZV\YJLZ�VM�PUÅ\LUJL�HUK�KPYLJ[PVU��;OL�ÄYZ[�JVTLZ�MYVT�^P[OPU�[OL�
SHUN\HNL�[LHJOPUN�WYVMLZZPVU�P[ZLSM��VY�MYVT�¸HWWSPLK�SPUN\PZ[PJZ¹�HZ�P[� PZ�ZVTL[PTLZ�RUV^U���HUK�[OL�
V[OLY� MYVT� [OL�^VYSK�IL`VUK�HJHKLTPH� HUK�HWWSPLK� SPUN\PZ[PJZ�� 3L[� \Z� JVUZPKLY� [OLZL� [^V�WHYHSSLS�
ZV\YJLZ�VM�PUÅ\LUJL�¶�PU[LYUHS�HUK�L_[LYUHS�¶�VU�J\YYPJ\S\T�HWWYVHJOLZ�HUK�WYHJ[PJLZ�
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Choice of teaching approach or method cannot therefore be made unless a great deal is known about 
[OL�JVU[L_[�MVY�[OL�SHUN\HNL�WYVNYHT�HUK�[OL�PU[LYHJ[PVUZ�IL[^LLU�[OL�KPќLYLU[�LSLTLU[Z�PU]VS]LK��0[�
is this perspective that characterizes a curriculum-based approach to language teaching.

This book seeks to describe and examine the processes of curriculum development and 
implementation in language teaching in order to acquaint language teachers and teachers-in-training 
with the fundamental issues and practices involved in language curriculum. It provides examples 
VM� [OLZL� PZZ\LZ� HUK� WYVJLK\YLZ� HUK� OPNOSPNO[Z� [OVZL� [OH[� JHU� OH]L� H� ZPNUPÄJHU[� PTWHJ[� VU� [OL�
LќLJ[P]LULZZ�VM� HU� PUUV]H[PVU� PU� J\YYPJ\S\T��;OL�IVVR�VќLYZ� [^V�WLYZWLJ[P]LZ�VU�J\YYPJ\S\T��;OL�
ÄYZ[�YLÅLJ[Z�[OL�[YHKP[PVUHS�HWWYVHJO�[OH[�JVUZPKLYZ�HU�LќLJ[P]L�J\YYPJ\S\T�HZ�VUL�YLZ\S[PUN�MYVT�[OL�
systematic procedures of needs analysis, planning goals and outcomes, syllabus design, course 
planning, selection of teaching methods and materials, and evaluation. This is referred to as a 
product-focused curriculum perspective. The second perspective presented in this book considers 
curriculum from the standpoint of classroom processes. While this is a less prominent approach 
to understanding the nature of curriculum, it complements the product-focused perspective by 
describing how curriculum arises from the processes of teaching and learning that teachers create 
in the classroom.

Changes in the second edition
A number of changes have been made in preparing the second edition of the book. New chapters have 
been written and new material included in a number of chapters to address the process perspective 
YLMLYYLK�[V�HIV]L��*OHW[LYZ���HUK� �HYL�UL^�[V�[OPZ�LKP[PVU��:VTL�TH[LYPHS�MYVT�[OL�ÄYZ[�LKP[PVU�[OH[�PZ�
UV^�SLZZ�YLSL]HU[�OHZ�ILLU�YLTV]LK��4VYLV]LY��HSS�JOHW[LYZ�OH]L�ILLU�YL]PZLK�HUK�\WKH[LK�[V�YLÅLJ[�
contemporary issues in curriculum development. An important addition to this edition is the inclusion 
of case studies from practitioners at the end of each chapter. These enable readers to see how the 
PZZ\LZ�KPZJ\ZZLK�[OYV\NOV\[�[OL�IVVR�HYL�HKKYLZZLK�I`�WYHJ[P[PVULYZ��9LÅLJ[P]L�X\LZ[PVUZ�HYL�HSZV�
included within chapters to help clarify or exemplify topics that are discussed, and new discussion 
questions have been added at the end of each chapter. 

3PRL�[OL�ÄYZ[�LKP[PVU�VM�Curriculum Development in Language Teaching, this book examines key stages 
and procedures in curriculum development, including needs analysis, syllabus design, planning goals 
and outcomes, course planning, materials development, and evaluation. It also seeks to provide an 
“insider” understanding of curriculum through exploring the processes teachers draw on in engaging 
with the curriculum. The book is intended for use in in-service courses and workshops and as a 
sourcebook for teachers, program administrators, and other language-teaching professionals. I hope 
that this revised edition will continue to provide teachers and teachers-in-training with a useful guide 
to the issues and practices involved in developing second language programs.

3

1 THE NATURE OF CURRICULUM

CHAPTER OVERVIEW
This chapter examines the following aspects of approaches to curriculum:

� 0U[LYUHS�HUK�L_[LYUHS�PUÅ\LUJLZ�
on curriculum

� ;OL�UH[\YL�VM�J\YYPJ\S\T
– A national or state curriculum
– An institutional curriculum
– A general curriculum

� *\YYPJ\S\T�HUK�[OL�[LHJOLY
– The teacher’s curriculum or 

course outline
¶ ;OL�LUHJ[LK�J\YYPJ\S\T
– The emergent curriculum

� *\YYPJ\S\T�HZ�WYVK\J[�HUK�WYVJLZZ

&DVH�VWXG\���+L]LSVWPUN�H�JV\YZL�PU�JYLH[P]L�UVU�ÄJ[PVU�Dino Mahoney

&DVH�VWXG\���(U�PUZ[P[\[PVUHS�J\YYPJ\S\T�MVY�H�WYL�ZLY]PJL�,UNSPZO�[LHJOLY�LK\JH[PVU�WYVNYHT�
Christian Rudianto

Introduction
;OL�UH[\YL�VM�[OL�^VYSK�HUK�[OL�YVSL�VM�,UNSPZO�^P[OPU�P[�OH]L�JOHUNLK�Z\IZ[HU[PHSS`�PU�YLJLU[�`LHYZ�HZ�H�
JVUZLX\LUJL�VM�NSVIHSPaH[PVU�HUK�[OL�ZWYLHK�VM�,UNSPZO�HZ�HU�PU[LYUH[PVUHS�SHUN\HNL��:PUJL�[OL�� ��Z�
HUK�[OL�HK]LU[�VM�[OL�>VYSK�>PKL�>LI��,UNSPZO�OHZ�ILJVTL�UV[�VUS`�[OL�SHUN\HNL�VM� PU[LYUH[PVUHS�
JVTT\UPJH[PVU��JVTTLYJL��[YHKL��[YH]LS��TLKPH��HUK�WVW�J\S[\YL�I\[�HSZV�H�TLKP\T�VM�PUZ[Y\J[PVU�MVY�
ZVTL�VY�HSS�Z\IQLJ[Z�PU�ZJOVVSZ��JVSSLNLZ��HUK�\UP]LYZP[PLZ��;OL�YVSL�VM�,UNSPZO�HZ�[OL�^VYSK»Z�KL�MHJ[V�
ZLJVUK� SHUN\HNL�TLHUZ� [OH[� LќLJ[P]L� WYVNYHTZ� MVY� [OL� [LHJOPUN� VM� ,UNSPZO� HYL� PUJYLHZPUNS`� ZLLU�
HZ�LZZLU[PHS� [V�UH[PVUHS�KL]LSVWTLU[� PU�THU`�JV\U[YPLZ��4HZ[LY`�VM�,UNSPZO�I`�H[� SLHZ[�H�ZPNUPÄJHU[�
ZLNTLU[�VM�[OL�WVW\SH[PVU�PZ�HSZV�PUJYLHZPUNS`�]PL^LK�HZ�[OL�RL`�[V�WYVNYLZZ�PU�LK\JH[PVU��I\ZPULZZ��
PUK\Z[Y �̀� [YHKL� HUK� JVTTLYJL�� HUK� [V� TLTILYZOPW� VM� [OL� PU[LYUH[PVUHS� JVTT\UP[ �̀� ;OL� NYV^PUN�
KLTHUK�MVY�WYVÄJPLUJ`�PU�,UNSPZO�PU�KPќLYLU[�ZWOLYLZ�VM�SPML�OHZ�IYV\NO[�^P[O�P[�[OL�KLTHUK�I`�UH[PVUHS�
LK\JH[PVUHS� H\[OVYP[PLZ� MVY� UL^� SHUN\HNL�[LHJOPUN� WVSPJPLZ�� MVY� [OL� KL]LSVWTLU[� VM� Z[HUKHYKZ� MVY�
,UNSPZO�[LHJOPUN�HUK�[LHJOLY�WYLWHYH[PVU�� MVY�UL^�HWWYVHJOLZ�[V�J\YYPJ\S\T�KLZPNU��[LHJOPUN��HUK�
HZZLZZTLU[��HUK�MVY�NYLH[LY�JLU[YHS�JVU[YVS�V]LY�[LHJOPUN�HUK�[LHJOLY�LK\JH[PVU��;OPZ�IVVR�ZLLRZ�[V�
L_HTPUL�[OL�UH[\YL�HUK�YVSL�VM�[OL�SHUN\HNL�J\YYPJ\S\T�HZ�H�YLZWVUZL�[V�[OLZL�PZZ\LZ��0[�HKKYLZZLZ�
J\YYPJ\S\T�IV[O�HZ�H�MYHTL^VYR�KL]LSVWLK�[V�N\PKL�HUK�TVUP[VY�[LHJOPUN�HUK�HZ� P[� PZ�JYLH[LK�HUK�
LUHJ[LK�I`�[OL�[LHJOLY�[OYV\NO�[OL�WYVJLZZLZ�VM�[LHJOPUN�HUK�SLHYUPUN�^P[OPU�[OL�JSHZZYVVT�

1.1 Internal and external in!uences on curriculum
0M� ^L� JVUZPKLY� [OL� YLZWVUZL� VM� [OL� SHUN\HNL�[LHJOPUN� WYVMLZZPVU� [V� [OL� JOHSSLUNLZ� MHJLK� I`�
J\YYPJ\S\T�WSHUULYZ��^L�ÄUK�[^V�ZV\YJLZ�VM�PUÅ\LUJL�HUK�KPYLJ[PVU��;OL�ÄYZ[�JVTLZ�MYVT�^P[OPU�[OL�
SHUN\HNL�[LHJOPUN�WYVMLZZPVU�P[ZLSM��VY�MYVT�¸HWWSPLK�SPUN\PZ[PJZ¹�HZ�P[� PZ�ZVTL[PTLZ�RUV^U���HUK�[OL�
V[OLY� MYVT� [OL�^VYSK�IL`VUK�HJHKLTPH� HUK�HWWSPLK� SPUN\PZ[PJZ�� 3L[� \Z� JVUZPKLY� [OLZL� [^V�WHYHSSLS�
ZV\YJLZ�VM�PUÅ\LUJL�¶�PU[LYUHS�HUK�L_[LYUHS�¶�VU�J\YYPJ\S\T�HWWYVHJOLZ�HUK�WYHJ[PJLZ�
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4 •   Curriculum Development in Language Teaching

Internal in!uences on curriculum change
Many innovations in language teaching arise from within�[OL�ÄLSK�VM�SHUN\HNL�[LHJOPUN��(Z�^P[O�HU`�
ÄLSK�VM�LK\JH[PVU��UL^�[OLVYPLZ�LTLYNL�MYVT�YLZLHYJO�HZ�PKLHZ�JOHUNL�HIV\[�[OL�UH[\YL�VM�ZLJVUK�
SHUN\HNL� SLHYUPUN� VY� HZ� LHYSPLY� \UKLYZ[HUKPUNZ� HYL� YL]PZLK� VY� TVKPÄLK�� ;OL� OPZ[VY`� VM� SHUN\HNL�
[LHJOPUN� PU� [OL� SHZ[�����`LHYZ�OHZ�ILLU�JOHYHJ[LYPaLK�I`�Z[YVUNS`�KPќLYPUN�\UKLYZ[HUKPUNZ�VM�IV[O�
the nature of language itself and how a second language is learned (Richards and Rodgers 2014). 
Scholars, pedagogues, and applied linguists have generated a body of assumptions and principles 
that serve as one source for reviewing approaches to language curriculum design and implementation.

;OLZL� HZZ\TW[PVUZ� HUK� WYPUJPWSLZ� HYL� YLÅLJ[LK� PU� [OL� KPќLYLU[� WYVWVZHSZ� MVY� H� SHUN\HNL� Z`SSHI\Z�
that we discuss in Chapters 7 and 8. For example, Ellis (2011) proposed ten principles derived from 
second language research as a basis for instructed language acquisition:

1. Instruction needs to ensure that learners develop both a rich repertoire of formulaic expressions 
and a rule-based competence.

2. Instruction needs to ensure that learners focus predominantly on meaning.

3. Instruction needs to ensure that learners also focus on form.

4. Instruction needs to be predominantly directed at developing implicit knowledge of the second 
language while not neglecting explicit knowledge.

5. Instruction needs to take into account the learner’s built-in syllabus.

6. Successful instructed language learning requires extensive second language input.

7. Successful instructed language learning also requires opportunities for output.

8. The opportunity to interact in the second language is central to developing second language  
WYVÄJPLUJ �̀

9. 0UZ[Y\J[PVU�ULLKZ�[V�[HRL�HJJV\U[�VM�PUKP]PK\HS�KPќLYLUJLZ�PU�SLHYULYZ�
10. 0U� HZZLZZPUN� SLHYULYZ»� ZLJVUK� SHUN\HNL�WYVÄJPLUJ �̀� P[� PZ� PTWVY[HU[� [V� L_HTPUL� MYLL� HZ�^LSS� HZ�

controlled production.

�-VY�HU�HS[LYUH[P]L�I\[�KPќLYLU[�ZL[�VM� ¸WZ`JOVSPUN\PZ[PJHSS`�IHZLK¹� [LU�WYPUJPWSLZ��ZLL�+V\NO[`�HUK�
Long 2003.)

*\YYLU[� HWWYVHJOLZ� [V� TL[OVKVSVN`� YLÅLJ[� THU`� VM� [OLZL� WYPUJPWSLZ�� ;O\Z�� JSHZZYVVT� HJ[P]P[PLZ�
typically have some of the following characteristics:

� ;OL`�ZLLR�[V�KL]LSVW�Z[\KLU[Z»�JVTT\UPJH[P]L�JVTWL[LUJL�[OYV\NO�SPURPUN�NYHTTH[PJHS�
development to the ability to communicate. Hence, grammar is not taught in isolation but 
VM[LU�HYPZLZ�V\[�VM�H�JVTT\UPJH[P]L�[HZR��[O\Z�JYLH[PUN�H�ULLK�MVY�ZWLJPÄJ�P[LTZ�VM�NYHTTHY��
:[\KLU[Z�TPNO[�JHYY`�V\[�H�[HZR�HUK�[OLU�YLÅLJ[�VU�ZVTL�VM�[OL�SPUN\PZ[PJ�JOHYHJ[LYPZ[PJZ�VM�[OLPY�
performance.

� ;OL`�JYLH[L�[OL�ULLK�MVY�JVTT\UPJH[PVU��PU[LYHJ[PVU��HUK�ULNV[PH[PVU�VM�TLHUPUN�[OYV\NO�[OL�
use of activities such as problem solving, information sharing, and role play as well as through 
opportunities provided by technology and the Internet.

� ;OL`�WYV]PKL�VWWVY[\UP[PLZ�MVY�IV[O�PUK\J[P]L�HUK�KLK\J[P]L�SLHYUPUN�VM�NYHTTHY�

Choose any two of the principles above. What are their implications for classroom language 
teaching?

1 The nature of curriculum   • 5

� ;OL`�THRL�\ZL�VM�JVU[LU[�[OH[�JVUULJ[Z�[V�Z[\KLU[Z»�SP]LZ�HUK�PU[LYLZ[Z�
� ;OL`�HSSV^�Z[\KLU[Z�[V�WLYZVUHSPaL�SLHYUPUN�I`�HWWS`PUN�^OH[�[OL`�OH]L�SLHYULK�[V�[OLPY�V^U�SP]LZ�
� ;OL`�THRL�\ZL�VM�H\[OLU[PJ�[L_[Z�MYVT�IV[O�WYPU[�ZV\YJLZ�HUK�[OL�0U[LYUL[�[V�JYLH[L�PU[LYLZ[�HUK�

[V�WYV]PKL�]HSPK�L_HTWSLZ�VM�SHUN\HNL�\ZL�

;V�^OH[�L_[LU[�KV�`V\�THRL�\ZL�VM�H\[OLU[PJ�[L_[Z�HZ�SLHYUPUN�YLZV\YJLZ�MVY�`V\Y�Z[\KLU[Z&

External in!uences on curriculum change
;OL�V[OLY�ZV\YJL�VM�PUÅ\LUJL�VU�J\YYPJ\S\T�KLZPNU�PZ�TVYL�WYHNTH[PJ�HUK�YLÅLJ[Z�[OL�KLTHUK�MYVT�
NV]LYUTLU[Z��LK\JH[PVUHS�H\[OVYP[PLZ��LTWSV`LYZ��HUK�SLHYULYZ�MVY�SHUN\HNL�[LHJOPUN�WYVNYHTZ�[OH[�
KLSP]LY� [OL�WYHJ[PJHS�V\[JVTLZ� [OH[� Z[HRLOVSKLYZ�HYL�ZLLRPUN��7YVÄJPLUJ`� PU�,UNSPZO� PZ�UV[�H� S\_\Y`�
I\[�H�ULJLZZP[`� PU�THU`�JV\U[YPLZ��HUK�NYV^PUN�KLTHUK� MVY�JVTWL[LUJ`� PU�,UNSPZO�W\[Z�WYLZZ\YL�
VU�[OVZL�YLZWVUZPISL�MVY�KLZPNUPUN�TVYL�LќLJ[P]L�SHUN\HNL�[LHJOPUN�WYVNYHTZ��.VVK^`U��9LPK��HUK�
+\YYHU[�������� 0U�THU`�JV\U[YPLZ�,UNSPZO� PZ�]PL^LK�HZ�ILPUN� PTWVY[HU[� [V�LJVUVTPJ�KL]LSVWTLU[��
*V\U[YPLZ�^P[O� ML^�WYVÄJPLU[� ,UNSPZO� SHUN\HNL� ZWLHRLYZ� HYL� YLWVY[LK� HSZV� [V� OH]L� SV^LY� SL]LSZ� VM�
[YHKL�� PUUV]H[PVU�� HUK� PUJVTL�� (� YLWVY[� PU� ����� YHURLK� ��� JV\U[YPLZ� ^OLYL� ,UNSPZO� PZ� UV[� H� ÄYZ[�
SHUN\HNL� HUK� HYN\LK� [OH[� ,UNSPZO� PZ� RL`� [V� PUUV]H[PVU� HUK� JVTWL[P[P]LULZZ�� ;OL� Ä]L� [VW�YHURLK�
JV\U[YPLZ�^LYL�:^LKLU��+LUTHYR��[OL�5L[OLYSHUKZ��-PUSHUK��HUK�5VY^H �̀�^OPSL�[OL�IV[[VT�YHURLK�
^LYL�*VSVTIPH�� 7HUHTH��:H\KP� (YHIPH�� ;OHPSHUK�� HUK� 3PI`H�� ;OL� YLWVY[� HSZV� Z\NNLZ[LK� [OH[� 0[HS �̀�
:WHPU��HUK�7VY[\NHS�^LYL�OLSK�IHJR�HZ�H�YLZ\S[�VM�SV^�SL]LSZ�VM�,UNSPZO�SHUN\HNL�WYVÄJPLUJ`�HTVUN�
[OL�^VYRMVYJL��New York Times��6J[VILY������������

3HYNL� I\ZPULZZ� VYNHUPaH[PVUZ� HYL� PUJYLHZPUNS`� T\S[PUH[PVUHS� PU� [OLPY� VWLYH[PVUZ�� HUK� ,UNSPZO� PZ�
PUJYLHZPUNS`�[OL�TVZ[�MYLX\LU[�SHUN\HNL�\ZLK�MVY�IV[O�^YP[[LU�HUK�ZWVRLU�JVTT\UPJH[PVU�^P[OPU�Z\JO�
VYNHUPaH[PVUZ��4HU`�VM�[OL�^VYSK»Z�,UNSPZO�SHUN\HNL�SLHYULYZ�YLX\PYL�RUV^SLKNL�VM�,UNSPZO�PU�VYKLY�[V�
LU[LY�[OL�^VYRMVYJL�PU�[OLPY�JV\U[YPLZ�HUK�[V�HK]HUJL�WYVMLZZPVUHSS �̀�4VYLV]LY��PU�THU`�WHY[Z�VM�[OL�
^VYSK�^OLYL�,UNSPZO�OHZ�[YHKP[PVUHSS`�OHK�[OL�Z[H[\Z�VM�H�ZJOVVS�Z\IQLJ[��P[�PZ�UV^�ILJVTPUN�H�TLKP\T�
VM� PUZ[Y\J[PVU�� WHY[PJ\SHYS`� H[� \UP]LYZP[`� SL]LS�� ;OL�TV[P]H[PVU� MVY� [LHJOPUN� Z\IQLJ[Z� [OYV\NO� ,UNSPZO�
PZ� WHY[S`� [V� PTWYV]L� [OL� ,UNSPZO� SHUN\HNL� ZRPSSZ� VM� NYHK\H[LZ� �HZ�^P[O� \UP]LYZP[PLZ� PU� ;\YRL �̀�^OLYL�
THU`�JV\YZLZ�HYL�[H\NO[�PU�,UNSPZO���/V^L]LY��[OPZ�[YLUK�HSZV�YLÅLJ[Z�[OL�NYV^PUN�ULLK�MVY�,\YVWLHU�
\UP]LYZP[PLZ� [V�VќLY�WYVNYHTZ� PU�,UNSPZO� [V�H[[YHJ[�HU� PU[LYUH[PVUHS�IVK`�VM�Z[\KLU[Z�HUK� YHPZL� [OLPY�
PU[LYUH[PVUHS�WYVÄSLZ�¶�HU�HZWLJ[�VM�[OL�PU[LYUH[PVUHSPaH[PVU�VM�,UNSPZO�[OYV\NO�OPNOLY�LK\JH[PVU�

+V�\UP]LYZP[PLZ�PU�`V\Y�JV\U[Y`�ZLLR�[V�H[[YHJ[�PU[LYUH[PVUHS�Z[\KLU[Z&�0M�ZV��^OLYL�KV�THU`�VM�
[OLZL�Z[\KLU[Z�JVTL�MYVT&

;OLZL� WYLZZ\YLZ� LUNLUKLY� H� U\TILY� VM� KLTHUKZ� [OH[� ULLK� [V� IL� HKKYLZZLK� ^OLU� KLZPNUPUN�
SHUN\HNL�J\YYPJ\SH�HUK�JV\YZLZ��,K\JH[PVU�HUK�;YHPUPUN�-V\UKH[PVU��������(TVUN�[OL�YLX\PYLTLU[Z�
VM�J\YYPJ\S\T�KL]LSVWTLU[�HYL�[OL�MVSSV^PUN!

� 6\[JVTLZ�[OH[�JHU�IL�KLSP]LYLK�LѝJPLU[S`�HUK�PU�[OL�TPUPT\T�HTV\U[�VM�[PTL�
� 3HUN\HNL�[OH[�JHU�IL�\ZLK�[V�HJJLZZ�JVU[LU[�HUK�PUMVYTH[PVU�
� 7V[LU[PHS�MVY�KLSP]LY`�[V�SHYNL�U\TILYZ�VM�SLHYULYZ��IV[O�MHJL�[V�MHJL�HUK�KPZ[HU[�
� 4H[LYPHS�[OH[�JHU�IL�KLSP]LYLK�PU�ZLSM�HJJLZZ�TVKL�
� 6WWVY[\UP[PLZ�MVY�\ZPUN�[LJOUVSVN`�HUK�[OL�0U[LYUL[�
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Internal in!uences on curriculum change
Many innovations in language teaching arise from within�[OL�ÄLSK�VM�SHUN\HNL�[LHJOPUN��(Z�^P[O�HU`�
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the nature of language itself and how a second language is learned (Richards and Rodgers 2014). 
Scholars, pedagogues, and applied linguists have generated a body of assumptions and principles 
that serve as one source for reviewing approaches to language curriculum design and implementation.

;OLZL� HZZ\TW[PVUZ� HUK� WYPUJPWSLZ� HYL� YLÅLJ[LK� PU� [OL� KPќLYLU[� WYVWVZHSZ� MVY� H� SHUN\HNL� Z`SSHI\Z�
that we discuss in Chapters 7 and 8. For example, Ellis (2011) proposed ten principles derived from 
second language research as a basis for instructed language acquisition:

1. Instruction needs to ensure that learners develop both a rich repertoire of formulaic expressions 
and a rule-based competence.

2. Instruction needs to ensure that learners focus predominantly on meaning.

3. Instruction needs to ensure that learners also focus on form.

4. Instruction needs to be predominantly directed at developing implicit knowledge of the second 
language while not neglecting explicit knowledge.

5. Instruction needs to take into account the learner’s built-in syllabus.

6. Successful instructed language learning requires extensive second language input.

7. Successful instructed language learning also requires opportunities for output.

8. The opportunity to interact in the second language is central to developing second language  
WYVÄJPLUJ �̀

9. 0UZ[Y\J[PVU�ULLKZ�[V�[HRL�HJJV\U[�VM�PUKP]PK\HS�KPќLYLUJLZ�PU�SLHYULYZ�
10. 0U� HZZLZZPUN� SLHYULYZ»� ZLJVUK� SHUN\HNL�WYVÄJPLUJ �̀� P[� PZ� PTWVY[HU[� [V� L_HTPUL� MYLL� HZ�^LSS� HZ�

controlled production.

�-VY�HU�HS[LYUH[P]L�I\[�KPќLYLU[�ZL[�VM� ¸WZ`JOVSPUN\PZ[PJHSS`�IHZLK¹� [LU�WYPUJPWSLZ��ZLL�+V\NO[`�HUK�
Long 2003.)

*\YYLU[� HWWYVHJOLZ� [V� TL[OVKVSVN`� YLÅLJ[� THU`� VM� [OLZL� WYPUJPWSLZ�� ;O\Z�� JSHZZYVVT� HJ[P]P[PLZ�
typically have some of the following characteristics:

� ;OL`�ZLLR�[V�KL]LSVW�Z[\KLU[Z»�JVTT\UPJH[P]L�JVTWL[LUJL�[OYV\NO�SPURPUN�NYHTTH[PJHS�
development to the ability to communicate. Hence, grammar is not taught in isolation but 
VM[LU�HYPZLZ�V\[�VM�H�JVTT\UPJH[P]L�[HZR��[O\Z�JYLH[PUN�H�ULLK�MVY�ZWLJPÄJ�P[LTZ�VM�NYHTTHY��
:[\KLU[Z�TPNO[�JHYY`�V\[�H�[HZR�HUK�[OLU�YLÅLJ[�VU�ZVTL�VM�[OL�SPUN\PZ[PJ�JOHYHJ[LYPZ[PJZ�VM�[OLPY�
performance.

� ;OL`�JYLH[L�[OL�ULLK�MVY�JVTT\UPJH[PVU��PU[LYHJ[PVU��HUK�ULNV[PH[PVU�VM�TLHUPUN�[OYV\NO�[OL�
use of activities such as problem solving, information sharing, and role play as well as through 
opportunities provided by technology and the Internet.

� ;OL`�WYV]PKL�VWWVY[\UP[PLZ�MVY�IV[O�PUK\J[P]L�HUK�KLK\J[P]L�SLHYUPUN�VM�NYHTTHY�

Choose any two of the principles above. What are their implications for classroom language 
teaching?
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� ;OL`�THRL�\ZL�VM�JVU[LU[�[OH[�JVUULJ[Z�[V�Z[\KLU[Z»�SP]LZ�HUK�PU[LYLZ[Z�
� ;OL`�HSSV^�Z[\KLU[Z�[V�WLYZVUHSPaL�SLHYUPUN�I`�HWWS`PUN�^OH[�[OL`�OH]L�SLHYULK�[V�[OLPY�V^U�SP]LZ�
� ;OL`�THRL�\ZL�VM�H\[OLU[PJ�[L_[Z�MYVT�IV[O�WYPU[�ZV\YJLZ�HUK�[OL�0U[LYUL[�[V�JYLH[L�PU[LYLZ[�HUK�

[V�WYV]PKL�]HSPK�L_HTWSLZ�VM�SHUN\HNL�\ZL�

;V�^OH[�L_[LU[�KV�`V\�THRL�\ZL�VM�H\[OLU[PJ�[L_[Z�HZ�SLHYUPUN�YLZV\YJLZ�MVY�`V\Y�Z[\KLU[Z&

External in!uences on curriculum change
;OL�V[OLY�ZV\YJL�VM�PUÅ\LUJL�VU�J\YYPJ\S\T�KLZPNU�PZ�TVYL�WYHNTH[PJ�HUK�YLÅLJ[Z�[OL�KLTHUK�MYVT�
NV]LYUTLU[Z��LK\JH[PVUHS�H\[OVYP[PLZ��LTWSV`LYZ��HUK�SLHYULYZ�MVY�SHUN\HNL�[LHJOPUN�WYVNYHTZ�[OH[�
KLSP]LY� [OL�WYHJ[PJHS�V\[JVTLZ� [OH[� Z[HRLOVSKLYZ�HYL�ZLLRPUN��7YVÄJPLUJ`� PU�,UNSPZO� PZ�UV[�H� S\_\Y`�
I\[�H�ULJLZZP[`� PU�THU`�JV\U[YPLZ��HUK�NYV^PUN�KLTHUK� MVY�JVTWL[LUJ`� PU�,UNSPZO�W\[Z�WYLZZ\YL�
VU�[OVZL�YLZWVUZPISL�MVY�KLZPNUPUN�TVYL�LќLJ[P]L�SHUN\HNL�[LHJOPUN�WYVNYHTZ��.VVK^`U��9LPK��HUK�
+\YYHU[�������� 0U�THU`�JV\U[YPLZ�,UNSPZO� PZ�]PL^LK�HZ�ILPUN� PTWVY[HU[� [V�LJVUVTPJ�KL]LSVWTLU[��
*V\U[YPLZ�^P[O� ML^�WYVÄJPLU[� ,UNSPZO� SHUN\HNL� ZWLHRLYZ� HYL� YLWVY[LK� HSZV� [V� OH]L� SV^LY� SL]LSZ� VM�
[YHKL�� PUUV]H[PVU�� HUK� PUJVTL�� (� YLWVY[� PU� ����� YHURLK� ��� JV\U[YPLZ� ^OLYL� ,UNSPZO� PZ� UV[� H� ÄYZ[�
SHUN\HNL� HUK� HYN\LK� [OH[� ,UNSPZO� PZ� RL`� [V� PUUV]H[PVU� HUK� JVTWL[P[P]LULZZ�� ;OL� Ä]L� [VW�YHURLK�
JV\U[YPLZ�^LYL�:^LKLU��+LUTHYR��[OL�5L[OLYSHUKZ��-PUSHUK��HUK�5VY^H �̀�^OPSL�[OL�IV[[VT�YHURLK�
^LYL�*VSVTIPH�� 7HUHTH��:H\KP� (YHIPH�� ;OHPSHUK�� HUK� 3PI`H�� ;OL� YLWVY[� HSZV� Z\NNLZ[LK� [OH[� 0[HS �̀�
:WHPU��HUK�7VY[\NHS�^LYL�OLSK�IHJR�HZ�H�YLZ\S[�VM�SV^�SL]LSZ�VM�,UNSPZO�SHUN\HNL�WYVÄJPLUJ`�HTVUN�
[OL�^VYRMVYJL��New York Times��6J[VILY������������

3HYNL� I\ZPULZZ� VYNHUPaH[PVUZ� HYL� PUJYLHZPUNS`� T\S[PUH[PVUHS� PU� [OLPY� VWLYH[PVUZ�� HUK� ,UNSPZO� PZ�
PUJYLHZPUNS`�[OL�TVZ[�MYLX\LU[�SHUN\HNL�\ZLK�MVY�IV[O�^YP[[LU�HUK�ZWVRLU�JVTT\UPJH[PVU�^P[OPU�Z\JO�
VYNHUPaH[PVUZ��4HU`�VM�[OL�^VYSK»Z�,UNSPZO�SHUN\HNL�SLHYULYZ�YLX\PYL�RUV^SLKNL�VM�,UNSPZO�PU�VYKLY�[V�
LU[LY�[OL�^VYRMVYJL�PU�[OLPY�JV\U[YPLZ�HUK�[V�HK]HUJL�WYVMLZZPVUHSS �̀�4VYLV]LY��PU�THU`�WHY[Z�VM�[OL�
^VYSK�^OLYL�,UNSPZO�OHZ�[YHKP[PVUHSS`�OHK�[OL�Z[H[\Z�VM�H�ZJOVVS�Z\IQLJ[��P[�PZ�UV^�ILJVTPUN�H�TLKP\T�
VM� PUZ[Y\J[PVU�� WHY[PJ\SHYS`� H[� \UP]LYZP[`� SL]LS�� ;OL�TV[P]H[PVU� MVY� [LHJOPUN� Z\IQLJ[Z� [OYV\NO� ,UNSPZO�
PZ� WHY[S`� [V� PTWYV]L� [OL� ,UNSPZO� SHUN\HNL� ZRPSSZ� VM� NYHK\H[LZ� �HZ�^P[O� \UP]LYZP[PLZ� PU� ;\YRL �̀�^OLYL�
THU`�JV\YZLZ�HYL�[H\NO[�PU�,UNSPZO���/V^L]LY��[OPZ�[YLUK�HSZV�YLÅLJ[Z�[OL�NYV^PUN�ULLK�MVY�,\YVWLHU�
\UP]LYZP[PLZ� [V�VќLY�WYVNYHTZ� PU�,UNSPZO� [V�H[[YHJ[�HU� PU[LYUH[PVUHS�IVK`�VM�Z[\KLU[Z�HUK� YHPZL� [OLPY�
PU[LYUH[PVUHS�WYVÄSLZ�¶�HU�HZWLJ[�VM�[OL�PU[LYUH[PVUHSPaH[PVU�VM�,UNSPZO�[OYV\NO�OPNOLY�LK\JH[PVU�

+V�\UP]LYZP[PLZ�PU�`V\Y�JV\U[Y`�ZLLR�[V�H[[YHJ[�PU[LYUH[PVUHS�Z[\KLU[Z&�0M�ZV��^OLYL�KV�THU`�VM�
[OLZL�Z[\KLU[Z�JVTL�MYVT&

;OLZL� WYLZZ\YLZ� LUNLUKLY� H� U\TILY� VM� KLTHUKZ� [OH[� ULLK� [V� IL� HKKYLZZLK� ^OLU� KLZPNUPUN�
SHUN\HNL�J\YYPJ\SH�HUK�JV\YZLZ��,K\JH[PVU�HUK�;YHPUPUN�-V\UKH[PVU��������(TVUN�[OL�YLX\PYLTLU[Z�
VM�J\YYPJ\S\T�KL]LSVWTLU[�HYL�[OL�MVSSV^PUN!

� 6\[JVTLZ�[OH[�JHU�IL�KLSP]LYLK�LѝJPLU[S`�HUK�PU�[OL�TPUPT\T�HTV\U[�VM�[PTL�
� 3HUN\HNL�[OH[�JHU�IL�\ZLK�[V�HJJLZZ�JVU[LU[�HUK�PUMVYTH[PVU�
� 7V[LU[PHS�MVY�KLSP]LY`�[V�SHYNL�U\TILYZ�VM�SLHYULYZ��IV[O�MHJL�[V�MHJL�HUK�KPZ[HU[�
� 4H[LYPHS�[OH[�JHU�IL�KLSP]LYLK�PU�ZLSM�HJJLZZ�TVKL�
� 6WWVY[\UP[PLZ�MVY�\ZPUN�[LJOUVSVN`�HUK�[OL�0U[LYUL[�

���������������������
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� 6WWVY[\UP[PLZ�MVY�JVU[L_[�HUK�ZP[\H[PVU�ZWLJPÄJ�SLHYUPUN�
� ,UHISPUN�SLHYULYZ�[V�ZLSM�THUHNL�[OLPY�V^U�SLHYUPUN�
� -VJ\Z�VU�KVTHPU�ZWLJPÄJ�SHUN\HNL�\ZL�
� 7YVTV[PVU�VM�ZRPSSZ�ULLKLK�[V�HJJLZZ�H\[OLU[PJ�TH[LYPHSZ��
� 7YVTV[PVU�VM�WYVISLT�ZVS]PUN�HUK�JYP[PJHS�[OPURPUN�ZRPSSZ��
� 6\[JVTLZ�[OH[�HYL�WLYMVYTHUJL�IHZLK�
� (ZZLZZTLU[�SPURLK�[V�[HZR�WLYMVYTHUJL�

;OL�JOHSSLUNL�MVY�[OL�SHUN\HNL�[LHJOPUN�WYVMLZZPVU��[OLYLMVYL��PZ�[V�KL]LSVW�SHUN\HNL�WYVNYHTZ�[OH[�
YLZWVUK�[V�[OL�WYHJ[PJHS�KLTHUKZ�MVY�WYVÄJPLUJ`�PU�,UNSPZO�I\[�HYL�HSZV�PUMVYTLK�I`�J\YYLU[�YLZLHYJO��
[OLVY �̀�HUK�ILZ[�WYHJ[PJL��0U�JVTWHYPUN�,SSPZ»Z�SPZ[�^P[O�[OL�VUL�HIV]L��^L�JV\SK�ZH`�[OH[�YLZLHYJOLYZ�
MVJ\Z� VU� means�� ^OPSL� HKTPUPZ[YH[VYZ� HUK� WSHUULYZ� HYL� TVYL� PU[LYLZ[LK� PU� ends� VY� V\[JVTLZ��
;LHJOLYZ��VM�JV\YZL��HYL�PU[LYLZ[LK�PU�IV[O�TLHUZ�HUK�LUKZ�

¸9LZLHYJOLYZ�MVJ\Z�VU�means��^OPSL�HKTPUPZ[YH[VYZ�HUK�WSHUULYZ�HYL�TVYL�PU[LYLZ[LK�PU�ends
VY�V\[JVTLZ�¹�0Z�[OPZ�[Y\L�PU�`V\Y�L_WLYPLUJL&

0U� VYKLY� [V� YLZWVUK� [V� [OL� KLTHUK� MVY� WYVNYHTZ� [OH[� KLSP]LY� WYHJ[PJHS� V\[JVTLZ� HUK� HYL� IV[O�
L]PKLUJL�IHZLK�HUK�YLZLHYJO�IHZLK��LK\JH[PVUHS�WSHUULYZ�PU�TPUPZ[YPLZ�VM�LK\JH[PVU��ZJOVVSZ��[LY[PHY`�
PUZ[P[\[PVUZ��HUK�]VJH[PVUHS�[YHPUPUN�PUZ[P[\[PVUZ�HZ�^LSS�HZ�WYV]PKLYZ�PU�[OL�WYP]H[L�ZLJ[VY�HYL�YLN\SHYS`�
LUNHNLK� PU� YL]PL^PUN� [OLPY� HWWYVHJOLZ� [V� SHUN\HNL� [LHJOPUN�� ;OPZ� PU]VS]LZ� VUNVPUN� L]HS\H[PVU�
VM� J\YYLU[� SHUN\HNL�[LHJOPUN� WVSPJPLZ�� J\YYPJ\S\T� N\PKLSPULZ� HUK� Z`SSHI\ZLZ�� [LHJOPUN� TL[OVKZ��
[L_[IVVRZ��HUK�[LZ[Z��;OL�UH[\YL�HUK�YVSL�VM�[OL�J\YYPJ\S\T�PZ�JLU[YHS�[V�[OPZ�WYVJLZZ��0U�[OPZ�JOHW[LY�
^L�^PSS� YL]PL^� [OL� KPќLYLU[�^H`Z� PU�^OPJO� J\YYPJ\S\T� PZ� \UKLYZ[VVK� PU� SHUN\HNL� [LHJOPUN� HUK� [OL�
KPќLYLU[�^H`Z�PU�^OPJO�J\YYPJ\SH�HYL�KL]LSVWLK�

1.2 The nature of curriculum
Curriculum�PZ�\UKLYZ[VVK�PU�KPќLYLU[�^H`Z�HUK�[HRLZ�THU`�KPќLYLU[�MVYTZ��PUJS\KPUN�HZ�[OL�[LHJOLY»Z�
WSHUZ� MVY� OPZ� VY� OLY� V^U� JV\YZL� HZ�^LSS� HZ� H� KVJ\TLU[� KL]LSVWLK�^P[OPU� H�TPUPZ[Y`� VM� LK\JH[PVU�
[V� N\PKL� SHUN\HNL� [LHJOPUN� H[� H� UH[PVUHS� SL]LS�� ;OL� SH[[LY� PZ� WLYOHWZ� [OL� TVZ[� MHTPSPHY� [`WL� VM�
J\YYPJ\S\T�� HUK� [OLZL� HYL� KLZPNULK� [V� N\PKL��TVUP[VY�� HUK� L]HS\H[L� [OL� LќLJ[P]LULZZ� VM� [LHJOPUN��
;OL`� OH]L� HU� PTWVY[HU[� WSHUUPUN� HUK�THUHNPUN� M\UJ[PVU�� /LYL�^L� YLMLY� [V� H� J\YYPJ\S\T� HZ� H� ZL[�
VM�Z[H[LTLU[Z��KVJ\TLU[Z��HUK�YLZV\YJLZ�� [`WPJHSS`�KL]LSVWLK�I`�[LHTZ�VM�L_WLY[Z� PU�H�TPUPZ[Y`�VM�
LK\JH[PVU��\UP]LYZP[ �̀�W\ISPZOLY»Z�VѝJL��VY�ZJOVVS�[OH[�YLWYLZLU[�H�WSHU�MVY�[OL�HJOPL]LTLU[�VM�ZWLJPÄJ�
LK\JH[PVUHS�NVHSZ��^OPJO�TH`�IL�H[�[OL�UH[PVUHS��YLNPVUHS��ZJOVVS��VY�PUZ[P[\[PVUHS�SL]LS��*\YYPJ\S\T�PU�
[OPZ�ZLUZL�YLMLYZ�[V�H�product��HUK�[OL�KL]LSVWTLU[�VM�[OPZ�[`WL�VM�J\YYPJ\S\T�JHU�IL�KLZJYPILK�HZ�
H�¸[VW�KV^U¹�L_WLY[�KYP]LU�WYVJLZZ��;OL�J\YYPJ\S\T�JHU�IL�ZLLU�[V�YLÅLJ[�[OL�ILZ[�PU[LYWYL[H[PVU�VM�
[OL�J\YYLU[�Z[H[L�VM�RUV^SLKNL�JVUJLYUPUN�^OH[�H�ZLJVUK�SHUN\HNL�PZ�HUK�OV^�P[�JHU�IL�[H\NO[��HZ�
^LSS�HZ�HU�\UKLYZ[HUKPUN�VM�OV^�ILZ[�[V�VYNHUPaL�H�SHUN\HNL�[LHJOPUN�WYVNYHT��0[�TH`�IL�YLNHYKLK�
HZ�H�[LJOUPJHS�VY�ZLTP�ZJPLU[PÄJ�MYHTL^VYR�MVY�[LHJOPUN�HUK�SLHYUPUN�[OH[�OHZ�ILLU�]HSPKH[LK�[OYV\NO�
J\YYLU[�[OLVY �̀�YLZLHYJO��HUK�L_WLY[�RUV^SLKNL��ZLL��L�N���3VUN��������
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Curriculum and syllabus

The terms curriculum and syllabus� HYL� \ZLK� KPќLYLU[S`� PU� KPќLYLU[� WHY[Z� VM� [OL�^VYSK�� 0U�5VY[O�
America curriculum� PZ� ZVTL[PTLZ�\ZLK� [V� YLMLY� [V� �H�� [OL� [V[HS�WYVNYHT�VM� JV\YZLZ�VќLYLK� PU� H�
school and the knowledge and skills students are expected to acquire in a program of study, 
HZ�^LSS�HZ� �I�� [OL�ZWLJPÄJ�NVHSZ��JVU[LU[�� SLZZVUZ��HUK�TH[LYPHSZ�\ZLK� [V�VYNHUPaL�HUK� [LHJO�H�
particular course. The latter is known as the teacher’s curriculum, although the term syllabus
is often used with this meaning in the UK, Australia, and some other countries to refer to a 
description of the content of a course and the sequencing of content within it. 

Curriculum�HSZV�YLMLYZ�[V�[OL�ÄLSK�VM�LK\JH[PVUHS�[OLVY �̀�YLZLHYJO��HUK�KL]LSVWTLU[�[OH[�MVJ\ZLZ�
on the nature and development of curriculum.

Curriculum development includes the processes that are used to determine the needs of a group 
of learners, to develop aims or objectives for a program to address those needs, to determine 
an appropriate syllabus, course structure, teaching methods, and materials, and to carry out an 
evaluation of the language program that results from these processes.

-VY�V[OLY�[LYTZ�YLSH[LK�[V�J\YYPJ\S\T��ZLL�[OL�.SVZZHY`�VM�,K\JH[PVU�9LMVYT��O[[W!��LKNSVZZHY �̀
VYN�NSVZZHY`�J���

;OPZ�L_WLY[�KYP]LU�]PL^�VM�J\YYPJ\S\T�OHZ�ILLU�KVTPUHU[�PU�[OL�ÄLSK�VM�SHUN\HNL�[LHJOPUN�MVY�THU`�
years, and throughout this book we will examine how this has led to a focus on such things as 
syllabus design, needs analysis, competencies, objectives, and standards as planning tools and 
approaches that are seen as essential to good curriculum design. Examples of curricula of this kind 
are detailed below. 

A national or state curriculum
A national or state curriculum is typically formulated in a public document that describes the goals 
of the educational system in a particular country or state, generally covering education from K 
through 12 (kindergarten to year 12) but not including tertiary-level education. It normally includes the 
following elements:

� (U�HJJV\U[�VM�[OL�\UKLYS`PUN�WOPSVZVWO`�VM�[OL�J\YYPJ\S\T��L�N���[OL�ILSPLMZ�VY�WYPUJPWSLZ�VU�
which it is based).

� +L[HPSZ�VM�[OL�KPќLYLU[�Z\IQLJ[Z�[OH[�^PSS�IL�[H\NO[��Z\JO�HZ�,UNSPZO��ZJPLUJL��HUK�TH[OLTH[PJZ�
� (�Z`SSHI\Z�MVY�LHJO�Z\IQLJ[�
� +L[HPSZ�VM�^OH[�SL]LSZ�VM�H[[HPUTLU[�HYL�L_WLJ[LK�MVY�LHJO�Z\IQLJ[�
� ;OL�[LHJOPUN�TL[OVKZ�[OH[�HYL�YLJVTTLUKLK�PU�[LHJOPUN�[OL�J\YYPJ\S\T��
� 0UMVYTH[PVU�VU�OV^�SLHYUPUN�^PSS�IL�HZZLZZLK�

What kinds of curricula are you familiar with in your teaching context? How do you make use 
of them?

���������������������
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� 6WWVY[\UP[PLZ�MVY�JVU[L_[�HUK�ZP[\H[PVU�ZWLJPÄJ�SLHYUPUN�
� ,UHISPUN�SLHYULYZ�[V�ZLSM�THUHNL�[OLPY�V^U�SLHYUPUN�
� -VJ\Z�VU�KVTHPU�ZWLJPÄJ�SHUN\HNL�\ZL�
� 7YVTV[PVU�VM�ZRPSSZ�ULLKLK�[V�HJJLZZ�H\[OLU[PJ�TH[LYPHSZ��
� 7YVTV[PVU�VM�WYVISLT�ZVS]PUN�HUK�JYP[PJHS�[OPURPUN�ZRPSSZ��
� 6\[JVTLZ�[OH[�HYL�WLYMVYTHUJL�IHZLK�
� (ZZLZZTLU[�SPURLK�[V�[HZR�WLYMVYTHUJL�

;OL�JOHSSLUNL�MVY�[OL�SHUN\HNL�[LHJOPUN�WYVMLZZPVU��[OLYLMVYL��PZ�[V�KL]LSVW�SHUN\HNL�WYVNYHTZ�[OH[�
YLZWVUK�[V�[OL�WYHJ[PJHS�KLTHUKZ�MVY�WYVÄJPLUJ`�PU�,UNSPZO�I\[�HYL�HSZV�PUMVYTLK�I`�J\YYLU[�YLZLHYJO��
[OLVY �̀�HUK�ILZ[�WYHJ[PJL��0U�JVTWHYPUN�,SSPZ»Z�SPZ[�^P[O�[OL�VUL�HIV]L��^L�JV\SK�ZH`�[OH[�YLZLHYJOLYZ�
MVJ\Z� VU� means�� ^OPSL� HKTPUPZ[YH[VYZ� HUK� WSHUULYZ� HYL� TVYL� PU[LYLZ[LK� PU� ends� VY� V\[JVTLZ��
;LHJOLYZ��VM�JV\YZL��HYL�PU[LYLZ[LK�PU�IV[O�TLHUZ�HUK�LUKZ�

¸9LZLHYJOLYZ�MVJ\Z�VU�means��^OPSL�HKTPUPZ[YH[VYZ�HUK�WSHUULYZ�HYL�TVYL�PU[LYLZ[LK�PU�ends
VY�V\[JVTLZ�¹�0Z�[OPZ�[Y\L�PU�`V\Y�L_WLYPLUJL&

0U� VYKLY� [V� YLZWVUK� [V� [OL� KLTHUK� MVY� WYVNYHTZ� [OH[� KLSP]LY� WYHJ[PJHS� V\[JVTLZ� HUK� HYL� IV[O�
L]PKLUJL�IHZLK�HUK�YLZLHYJO�IHZLK��LK\JH[PVUHS�WSHUULYZ�PU�TPUPZ[YPLZ�VM�LK\JH[PVU��ZJOVVSZ��[LY[PHY`�
PUZ[P[\[PVUZ��HUK�]VJH[PVUHS�[YHPUPUN�PUZ[P[\[PVUZ�HZ�^LSS�HZ�WYV]PKLYZ�PU�[OL�WYP]H[L�ZLJ[VY�HYL�YLN\SHYS`�
LUNHNLK� PU� YL]PL^PUN� [OLPY� HWWYVHJOLZ� [V� SHUN\HNL� [LHJOPUN�� ;OPZ� PU]VS]LZ� VUNVPUN� L]HS\H[PVU�
VM� J\YYLU[� SHUN\HNL�[LHJOPUN� WVSPJPLZ�� J\YYPJ\S\T� N\PKLSPULZ� HUK� Z`SSHI\ZLZ�� [LHJOPUN� TL[OVKZ��
[L_[IVVRZ��HUK�[LZ[Z��;OL�UH[\YL�HUK�YVSL�VM�[OL�J\YYPJ\S\T�PZ�JLU[YHS�[V�[OPZ�WYVJLZZ��0U�[OPZ�JOHW[LY�
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1.2 The nature of curriculum
Curriculum�PZ�\UKLYZ[VVK�PU�KPќLYLU[�^H`Z�HUK�[HRLZ�THU`�KPќLYLU[�MVYTZ��PUJS\KPUN�HZ�[OL�[LHJOLY»Z�
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;OL`� OH]L� HU� PTWVY[HU[� WSHUUPUN� HUK�THUHNPUN� M\UJ[PVU�� /LYL�^L� YLMLY� [V� H� J\YYPJ\S\T� HZ� H� ZL[�
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[OPZ�ZLUZL�YLMLYZ�[V�H�product��HUK�[OL�KL]LSVWTLU[�VM�[OPZ�[`WL�VM�J\YYPJ\S\T�JHU�IL�KLZJYPILK�HZ�
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Curriculum and syllabus

The terms curriculum and syllabus� HYL� \ZLK� KPќLYLU[S`� PU� KPќLYLU[� WHY[Z� VM� [OL�^VYSK�� 0U�5VY[O�
America curriculum� PZ� ZVTL[PTLZ�\ZLK� [V� YLMLY� [V� �H�� [OL� [V[HS�WYVNYHT�VM� JV\YZLZ�VќLYLK� PU� H�
school and the knowledge and skills students are expected to acquire in a program of study, 
HZ�^LSS�HZ� �I�� [OL�ZWLJPÄJ�NVHSZ��JVU[LU[�� SLZZVUZ��HUK�TH[LYPHSZ�\ZLK� [V�VYNHUPaL�HUK� [LHJO�H�
particular course. The latter is known as the teacher’s curriculum, although the term syllabus
is often used with this meaning in the UK, Australia, and some other countries to refer to a 
description of the content of a course and the sequencing of content within it. 

Curriculum�HSZV�YLMLYZ�[V�[OL�ÄLSK�VM�LK\JH[PVUHS�[OLVY �̀�YLZLHYJO��HUK�KL]LSVWTLU[�[OH[�MVJ\ZLZ�
on the nature and development of curriculum.

Curriculum development includes the processes that are used to determine the needs of a group 
of learners, to develop aims or objectives for a program to address those needs, to determine 
an appropriate syllabus, course structure, teaching methods, and materials, and to carry out an 
evaluation of the language program that results from these processes.

-VY�V[OLY�[LYTZ�YLSH[LK�[V�J\YYPJ\S\T��ZLL�[OL�.SVZZHY`�VM�,K\JH[PVU�9LMVYT��O[[W!��LKNSVZZHY �̀
VYN�NSVZZHY`�J���

;OPZ�L_WLY[�KYP]LU�]PL^�VM�J\YYPJ\S\T�OHZ�ILLU�KVTPUHU[�PU�[OL�ÄLSK�VM�SHUN\HNL�[LHJOPUN�MVY�THU`�
years, and throughout this book we will examine how this has led to a focus on such things as 
syllabus design, needs analysis, competencies, objectives, and standards as planning tools and 
approaches that are seen as essential to good curriculum design. Examples of curricula of this kind 
are detailed below. 

A national or state curriculum
A national or state curriculum is typically formulated in a public document that describes the goals 
of the educational system in a particular country or state, generally covering education from K 
through 12 (kindergarten to year 12) but not including tertiary-level education. It normally includes the 
following elements:

� (U�HJJV\U[�VM�[OL�\UKLYS`PUN�WOPSVZVWO`�VM�[OL�J\YYPJ\S\T��L�N���[OL�ILSPLMZ�VY�WYPUJPWSLZ�VU�
which it is based).

� +L[HPSZ�VM�[OL�KPќLYLU[�Z\IQLJ[Z�[OH[�^PSS�IL�[H\NO[��Z\JO�HZ�,UNSPZO��ZJPLUJL��HUK�TH[OLTH[PJZ�
� (�Z`SSHI\Z�MVY�LHJO�Z\IQLJ[�
� +L[HPSZ�VM�^OH[�SL]LSZ�VM�H[[HPUTLU[�HYL�L_WLJ[LK�MVY�LHJO�Z\IQLJ[�
� ;OL�[LHJOPUN�TL[OVKZ�[OH[�HYL�YLJVTTLUKLK�PU�[LHJOPUN�[OL�J\YYPJ\S\T��
� 0UMVYTH[PVU�VU�OV^�SLHYUPUN�^PSS�IL�HZZLZZLK�

What kinds of curricula are you familiar with in your teaching context? How do you make use 
of them?

���������������������
��
����������	������ ����������������"��������������!�����"������

https://doi.org/10.1017/9781009024556.002


8 •   Curriculum Development in Language Teaching

A national or state curriculum describes the goals of learning for all students and generally includes 
both content to be taught and performance standards. For example, the National Curriculum in 
England states the following aims:

The national curriculum provides pupils with an introduction to the essential knowledge 
that they need to be educated citizens. It introduces pupils to the best that has 
been thought and said; and helps engender an appreciation of human creativity and 
achievement.

The national curriculum is just one element in the education of every child. There is time 
and space in the school day and in each week, term and year to range beyond the national 
curriculum speci!cations. The national curriculum provides an outline of core knowledge 
around which teachers can develop exciting and stimulating lessons to promote the 
development of pupils’ knowledge, understanding and skills as part of the wider school 
curriculum.

(Department of Education 2013, 6)

National or state curricula such as these are often very comprehensive. See, for example, the 
English Language Curriculum Guide (Primary 1-6) produced by the Curriculum Development 
Institute of the Hong Kong Department of Education, which contains 359 pages of information 
�O[[W!��IP[�S`��]4Q]�5�� �ZLL�(WWLUKP_�����VY� [OL�Massachusetts Adult Basic Education Curriculum 
Framework for English for Speakers of Other Languages (ESOL) produced by the Massachusetts 
+LWHY[TLU[� VM� ,K\JH[PVU� (K\S[� HUK� *VTT\UP[`� 3LHYUPUN� :LY]PJLZ� �O[[W!��IP[�S`��[*N�SJ��� 4HU`�
countries have a single curriculum that provides the basis for teaching across the whole nation 
(e.g., Singapore, the United Kingdom). In some countries there is no national curriculum, and each 
state develops its own (e.g., Australia, the United States). National and state curriculum documents 
are usually developed by specialists in the curriculum department in a ministry of education or a 
state planning agency. Such curricula typically undergo periodic revision and renewal based on 
changes in goals, educational philosophies, educational trends and developments, as well as 
VU� [OLPY�LќLJ[P]LULZZ� PU�IYPUNPUN�HIV\[�KLZPYLK� SLHYUPUN�V\[JVTLZ�� �:LL�(WWLUKP_LZ���HUK��� MVY�
examples of a state curriculum.)

0Z� [OLYL� HU� VѝJPHS� J\YYPJ\S\T� MVY� [OL� [LHJOPUN� VM� ,UNSPZO� PU� `V\Y� JV\U[Y`&� /V^� PZ� P[� THKL�
available to potential users?
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Curriculum philosophies

3HUN\HNL�J\YYPJ\S\T�NLULYHSS`� YLÅLJ[Z�H�WHY[PJ\SHY�WOPSVZVWO`�VY�ZL[�VM�ILSPLMZ�JVUJLYUPUN� [OL�
UH[\YL�HUK�]HS\L�VM� SHUN\HNL� SLHYUPUN�^OPJO�ZLY]LZ�HZ� Q\Z[PÄJH[PVU�MVY�H�WHY[PJ\SHY�HWWYVHJO�[V�
language teaching. Among those that have been used in the last 100 years are:

Academic rationalism: This stresses the intrinsic value of the subject matter and its role in 

developing the learner’s intellect, humanistic values, and rationality. The content matter of 

KPќLYLU[�Z\IQLJ[Z� PZ�]PL^LK�HZ� [OL�IHZPZ� MVY�H�J\YYPJ\S\T��HUK�THZ[LY`�VM�JVU[LU[� PZ�HU�LUK� PU�
P[ZLSM�YH[OLY�[OHU�H�TLHUZ�[V�ZVS]PUN�ZVJPHS�WYVISLTZ�VY�WYV]PKPUN�LѝJPLU[�TLHUZ�[V�HJOPL]L�[OL�
goals of policymakers. It has been used to justify the teaching of ancient languages such as Latin 

VY�JSHZZPJHS�.YLLR�

:VJPHS�HUK�LJVUVTPJ�LѝJPLUJ`! This emphasizes the practical needs of learners and society 

and the role of an educational program in producing learners who are economically productive. 

:VJPHS�� LJVUVTPJ�� HUK� V[OLY� ULLKZ� VM� ZVJPL[`� JHU� IL� PKLU[PÄLK� HUK� WSHUULK� MVY� I`� YH[PVUHS�
analysis and planning. Curriculum development is viewed as an applied science whose goal is 

to prepare learners to be productive members of society. In language teaching, this philosophy 

leads to an emphasis on practical and functional skills in a foreign or second language.

Constructivism: This emphasizes that learning involves active construction and testing of one’s 

own representation of the world and accommodation of it to one’s personal conceptual framework. 

All learning is seen to involve reorganization of one’s previous understanding and representation 

of knowledge. The American educator John Dewey (1859–1952), one of the founders of this 

philosophy, emphasized that all intellectual growth involves some reconstruction.

Progressivism: This views education as providing opportunities for growth and development 

through experience and through the child’s natural psychological, physical, and social 

development. It is a learner-centered approach that emphasizes learning through practical 

HJ[P]P[PLZ��[OYV\NO�JYLH[P]L�ZLSM�L_WYLZZPVU��HUK�H�MVJ\Z�VU�SLHYULY�KPќLYLUJLZ��SLHYULY�Z[YH[LNPLZ��
and learner self-direction and autonomy. The Italian educator Maria Montessori (1870–1952) was 

a prominent advocate of this approach.

Social reconstructionism: This perspective emphasizes the roles schools and learners can and 

should play in addressing social injustices and inequality. Schools must engage teachers and 

students in an examination of important social and personal problems and seek ways to address 

them. Representatives of this viewpoint are associated with the movement known as critical 
theory and critical pedagogy. The Brazilian educator Paolo Friere (1921–1997) was a prominent 

advocate of this philosophy. 

Cultural pluralism: This philosophy argues that schools should prepare students to participate in 

ZL]LYHS�KPќLYLU[�J\S[\YLZ�HUK�UV[�TLYLS`�[OL�J\S[\YL�VM�[OL�KVTPUHU[�ZVJPHS�HUK�LJVUVTPJ�NYV\W��
;OL�]PL^WVPU[Z�VM�KPќLYLU[�J\S[\YHS�NYV\WZ�ZOV\SK�IL�KL]LSVWLK�^P[OPU� [OL�J\YYPJ\S\T��*\S[\YHS�
pluralism seeks to redress racism, to raise the self-esteem of minority groups, and to help 

children appreciate the viewpoints of other cultures and religions.

See Clark (1987). See also White’s discussion of Clark’s account of curriculum philosophies in 

The ELT Curriculum (1988).
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HJ[P]P[PLZ��[OYV\NO�JYLH[P]L�ZLSM�L_WYLZZPVU��HUK�H�MVJ\Z�VU�SLHYULY�KPќLYLUJLZ��SLHYULY�Z[YH[LNPLZ��
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ZL]LYHS�KPќLYLU[�J\S[\YLZ�HUK�UV[�TLYLS`�[OL�J\S[\YL�VM�[OL�KVTPUHU[�ZVJPHS�HUK�LJVUVTPJ�NYV\W��
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An institutional curriculum
;OL�YHUNL�VM�JV\YZLZ� [OH[�\UP]LYZP[PLZ��ZJOVVSZ��JVSSLNLZ��HUK�V[OLY�LK\JH[PVUHS� PUZ[P[\[PVUZ�VќLY� PZ�
HSZV� YLMLYYLK� [V� HZ� H� J\YYPJ\S\T�� 0[�^PSS� YLÅLJ[� [OL�ULLKZ�VM� Z[\KLU[Z� PU� [OL� PUZ[P[\[PVU�H[� HU`�NP]LU�
time, since students’ needs often change and changes in the curriculum may also be required to 
YLÅLJ[�JOHUNLZ� PU� [OL�Z[\KLU[�WVW\SH[PVU�� 0[�TH`�WYV]PKL� PUMVYTH[PVU� [OH[�OLSWZ�H[[YHJ[�Z[\KLU[Z� [V�
the institution and accountability to parents and other stakeholders with an interest in the institution’s 
performance; it can also serve as a basis for the selection of textbooks and the development of 
classroom materials, tests, and other forms of assessment. The curriculum may describe in detail 
the language content and skills expected to be covered in each course. These may form the basis of 
syllabuses for individual courses. An institutional curriculum is often developed by a team of teachers 
^P[O�YLSL]HU[�L_WLYPLUJL�HUK�L_WLY[PZL�HUK�^PSS�VM[LU�IL�IHZLK�VU�H�ULLKZ�HUHS`ZPZ�VM� [OL�KPќLYLU[�
students’ groups or clients that the institution serves. An example of an institutional curriculum is 
given in Appendix 3, and an account of how an institutional curriculum was developed is given in 
Case study 2.

Who produces the curriculum guidelines in your institution? How are they developed?

A general curriculum
Some curricula are developed by national or international educational bodies, by vocational or 
technical training bodies, or by organizations such as the Council of Europe or the United Nations 
�O[[W!��IP[�S`��WW[_O���HUK�HYL�H]HPSHISL�[V�IL�\ZLK�I`�HU`VUL�MVY�^OVT�[OL`�HYL�YLSL]HU[��(U�L_HTWSL�
of a curriculum of this kind was the Council of Europe’s Threshold Level. It was one of a series of 
communicative syllabuses for the teaching of general English at the elementary, intermediate, and 
upper-intermediate levels that have been widely used as the basis for the development of courses 
and textbooks. Another example is the commonly cited Common European Framework of Reference
(CEFR). While the latter is not a fully developed curriculum, it is often used worldwide as a reference 
PU�KL]LSVWPUN�JV\YZLZ�MVY�WHY[PJ\SHY�NYV\WZ�VM�SLHYULYZ��O[[W!��IP[�S`��P5](0)���0[�JHU�IL�\UKLYZ[VVK�HZ�
a response to the external pressures for curriculum change noted above. (See Appendix 4 for part of 
the rationale for the CEFR.) Its impact on language curriculum development in Europe is summarized 
in a 2007 report:

In general, the CEFR seems to have a major impact on language education. It is used – often 
as the exclusive neutral reference – in all educational sectors. Its value as a reference tool to 
coordinate the objectives of education at all levels is widely appreciated ... In some countries 
the CEFR has helped to develop both strategic language policy documents and practical teach-
ing materials. In others, it is becoming the most reliable reference for curriculum planning.

(Martyniuk and Noijons 2007, 7, cited in Byram and Parmenter 2012, 1)

.LULYHS� J\YYPJ\SH�VY�J\YYPJ\SHY� MYHTL^VYRZ�VM� [OPZ�RPUK�HYL�VM[LU�WYVTV[LK�HZ�L_HTWSLZ�VM�L_WLY[�
derived curricula based on research and needs analysis (depending on the target learners) and 
include social-survival or occupationally related curricula (e.g., for engineers, new arrivals, nurses, 
factory workers, restaurant employees, telephone operators) as well as curricula for more general 
purposes, as is the case with the CEFR. 
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A general competency-based curriculum for adult leaners

*(:(:�B*VTWYLOLUZP]L�(K\S[�:[\KLU[�(ZZLZZTLU[�:`Z[LTZD�PZ�H�<:�IHZLK�UVUWYVÄ[�VYNHUPaH[PVU�
that focuses on assessment and curriculum development of basic skills for youth and adults. 

CASAS is used by federal and state government agencies, business and industry, community 

colleges, education and training providers, correctional facilities, and technical programs. 

An important and essential component of the CASAS system is the Competency List. All 

assessment is linked to these competencies. The list of more than 300 competencies for 

adult and secondary level learners is validated annually by the CASAS National Consortium of 

(NLUJPLZ�HUK�OHZ�ILLU�JVYYLSH[LK� [V�JVTWL[LUJPLZ� PKLU[PÄLK�I`� [OL�<:�+LWHY[TLU[�VM�3HIVY�
to help learners and instructors apply teaching and learning in a “real-world” context. CASAS 

competencies in the domain of Basic Communication:

0.1 communicate in interpersonal interactions are:

� 0KLU[PM`�VY�\ZL�HWWYVWYPH[L�UVU�]LYIHS�ILOH]PVY�PU�H�]HYPL[`�VM�ZP[\H[PVUZ��L�N���OHUKZOHRPUN�
� <UKLYZ[HUK�VY�\ZL�HWWYVWYPH[L�SHUN\HNL�MVY�PUMVYTH[PVUHS�W\YWVZLZ��L�N���[V�PKLU[PM �̀�

KLZJYPIL��HZR�MVY�PUMVYTH[PVU��Z[H[L�ULLKZ��HNYLL�VY�KPZHNYLL�
� <UKLYZ[HUK�VY�\ZL�HWWYVWYPH[L�SHUN\HNL�[V�PUÅ\LUJL�VY�WLYZ\HKL��L�N���[V�JH\[PVU��HK]PZL��

WLYZ\HKL��ULNV[PH[L�
� <UKLYZ[HUK�VY�\ZL�HWWYVWYPH[L�SHUN\HNL�PU�NLULYHS�ZVJPHS�ZP[\H[PVUZ��L�N���[V�NYLL[��

PU[YVK\JL��[OHUR��HWVSVNPaL�
� 0U[LYHJ[�LќLJ[P]LS`�PU�[OL�JSHZZYVVT
� *SHYPM`�VY�YLX\LZ[�JSHYPÄJH[PVU�
� <UKLYZ[HUK��MVSSV^�VY�NP]L�PUZ[Y\J[PVUZ��PUJS\KPUN�JVTTHUKZ�HUK�WVSP[L�YLX\LZ[Z��L�N���+V�

[OPZ"�>PSS�`V\�KV�[OPZ&�
� <UKLYZ[HUK�VY�\ZL�HWWYVWYPH[L�SHUN\HNL�[V�L_WYLZZ�LTV[PVUZ�HUK�Z[H[LZ�VM�ILPUN��L�N���

OHWW �̀�O\UNY �̀�\WZL[�

(CASAS 2016)

1.3 Curriculum and the teacher
Curriculum also refers to how teachers enact or implement their teaching plans. From this perspective, 

curriculum refers to the teaching and learning that come about as a result of the teacher’s beliefs, 

understanding, teaching philosophy, and experience and how these shape the choice of activities, 

tasks, and strategies he or she makes use of in the process of turning course plans and syllabus 

JVU[LU[�PU[V�SLHYUPUN��;OPZ�^H`�VM�KLZJYPIPUN�J\YYPJ\S\T�YLÅLJ[Z�H�¸IV[[VT�\W¹�]PL^�VM�[OL�J\YYPJ\S\T��
ZPUJL� P[� YLMLYZ�[V�OV^�[OL�[LHJOLY�¸JYLH[LZ¹�[OL�J\YYPJ\S\T�PU�H�ZWLJPÄJ�[LHJOPUN�JVU[L_[� [OYV\NO�H�
process of negotiation and interaction with learners as they engage in learning activities. 

;LHJOLYZ»�LUNHNLTLU[�^P[O�J\YYPJ\S\T�[HRLZ�KPќLYLU[� MVYTZ��([�VUL� SL]LS�� [OL�[LHJOLY�TH`�ZLL�OPZ�
or her task as one of “implementation,” that is, to match his or her teaching as closely as possible to 

the stated goals and content of the institutional curriculum. Alternatively, the teacher may see his or 

OLY�[HZR�HZ�VUL�VM�HKHW[PUN�VY�TVKPM`PUN�[OL�J\YYPJ\S\T�[V�IL[[LY�YLÅLJ[�OPZ�VY�OLY�[LHJOPUN�JVU[L_[��
Z[\KLU[Z»� ULLKZ�� HUK� [LHJOPUN� Z[`SL�� )LSV^� 0� IYPLÅ`� KPZJ\ZZ� ZVTL� VM� [OL�^H`Z� PU�^OPJO� [LHJOLYZ�
engage with curriculum.
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An institutional curriculum
;OL�YHUNL�VM�JV\YZLZ� [OH[�\UP]LYZP[PLZ��ZJOVVSZ��JVSSLNLZ��HUK�V[OLY�LK\JH[PVUHS� PUZ[P[\[PVUZ�VќLY� PZ�
HSZV� YLMLYYLK� [V� HZ� H� J\YYPJ\S\T�� 0[�^PSS� YLÅLJ[� [OL�ULLKZ�VM� Z[\KLU[Z� PU� [OL� PUZ[P[\[PVU�H[� HU`�NP]LU�
time, since students’ needs often change and changes in the curriculum may also be required to 
YLÅLJ[�JOHUNLZ� PU� [OL�Z[\KLU[�WVW\SH[PVU�� 0[�TH`�WYV]PKL� PUMVYTH[PVU� [OH[�OLSWZ�H[[YHJ[�Z[\KLU[Z� [V�
the institution and accountability to parents and other stakeholders with an interest in the institution’s 
performance; it can also serve as a basis for the selection of textbooks and the development of 
classroom materials, tests, and other forms of assessment. The curriculum may describe in detail 
the language content and skills expected to be covered in each course. These may form the basis of 
syllabuses for individual courses. An institutional curriculum is often developed by a team of teachers 
^P[O�YLSL]HU[�L_WLYPLUJL�HUK�L_WLY[PZL�HUK�^PSS�VM[LU�IL�IHZLK�VU�H�ULLKZ�HUHS`ZPZ�VM� [OL�KPќLYLU[�
students’ groups or clients that the institution serves. An example of an institutional curriculum is 
given in Appendix 3, and an account of how an institutional curriculum was developed is given in 
Case study 2.

Who produces the curriculum guidelines in your institution? How are they developed?

A general curriculum
Some curricula are developed by national or international educational bodies, by vocational or 
technical training bodies, or by organizations such as the Council of Europe or the United Nations 
�O[[W!��IP[�S`��WW[_O���HUK�HYL�H]HPSHISL�[V�IL�\ZLK�I`�HU`VUL�MVY�^OVT�[OL`�HYL�YLSL]HU[��(U�L_HTWSL�
of a curriculum of this kind was the Council of Europe’s Threshold Level. It was one of a series of 
communicative syllabuses for the teaching of general English at the elementary, intermediate, and 
upper-intermediate levels that have been widely used as the basis for the development of courses 
and textbooks. Another example is the commonly cited Common European Framework of Reference
(CEFR). While the latter is not a fully developed curriculum, it is often used worldwide as a reference 
PU�KL]LSVWPUN�JV\YZLZ�MVY�WHY[PJ\SHY�NYV\WZ�VM�SLHYULYZ��O[[W!��IP[�S`��P5](0)���0[�JHU�IL�\UKLYZ[VVK�HZ�
a response to the external pressures for curriculum change noted above. (See Appendix 4 for part of 
the rationale for the CEFR.) Its impact on language curriculum development in Europe is summarized 
in a 2007 report:

In general, the CEFR seems to have a major impact on language education. It is used – often 
as the exclusive neutral reference – in all educational sectors. Its value as a reference tool to 
coordinate the objectives of education at all levels is widely appreciated ... In some countries 
the CEFR has helped to develop both strategic language policy documents and practical teach-
ing materials. In others, it is becoming the most reliable reference for curriculum planning.

(Martyniuk and Noijons 2007, 7, cited in Byram and Parmenter 2012, 1)

.LULYHS� J\YYPJ\SH�VY�J\YYPJ\SHY� MYHTL^VYRZ�VM� [OPZ�RPUK�HYL�VM[LU�WYVTV[LK�HZ�L_HTWSLZ�VM�L_WLY[�
derived curricula based on research and needs analysis (depending on the target learners) and 
include social-survival or occupationally related curricula (e.g., for engineers, new arrivals, nurses, 
factory workers, restaurant employees, telephone operators) as well as curricula for more general 
purposes, as is the case with the CEFR. 
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A general competency-based curriculum for adult leaners

*(:(:�B*VTWYLOLUZP]L�(K\S[�:[\KLU[�(ZZLZZTLU[�:`Z[LTZD�PZ�H�<:�IHZLK�UVUWYVÄ[�VYNHUPaH[PVU�
that focuses on assessment and curriculum development of basic skills for youth and adults. 

CASAS is used by federal and state government agencies, business and industry, community 

colleges, education and training providers, correctional facilities, and technical programs. 

An important and essential component of the CASAS system is the Competency List. All 

assessment is linked to these competencies. The list of more than 300 competencies for 

adult and secondary level learners is validated annually by the CASAS National Consortium of 

(NLUJPLZ�HUK�OHZ�ILLU�JVYYLSH[LK� [V�JVTWL[LUJPLZ� PKLU[PÄLK�I`� [OL�<:�+LWHY[TLU[�VM�3HIVY�
to help learners and instructors apply teaching and learning in a “real-world” context. CASAS 

competencies in the domain of Basic Communication:

0.1 communicate in interpersonal interactions are:

� 0KLU[PM`�VY�\ZL�HWWYVWYPH[L�UVU�]LYIHS�ILOH]PVY�PU�H�]HYPL[`�VM�ZP[\H[PVUZ��L�N���OHUKZOHRPUN�
� <UKLYZ[HUK�VY�\ZL�HWWYVWYPH[L�SHUN\HNL�MVY�PUMVYTH[PVUHS�W\YWVZLZ��L�N���[V�PKLU[PM �̀�
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OHWW �̀�O\UNY �̀�\WZL[�

(CASAS 2016)

1.3 Curriculum and the teacher
Curriculum also refers to how teachers enact or implement their teaching plans. From this perspective, 

curriculum refers to the teaching and learning that come about as a result of the teacher’s beliefs, 

understanding, teaching philosophy, and experience and how these shape the choice of activities, 

tasks, and strategies he or she makes use of in the process of turning course plans and syllabus 
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or her task as one of “implementation,” that is, to match his or her teaching as closely as possible to 

the stated goals and content of the institutional curriculum. Alternatively, the teacher may see his or 
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